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A graduated approach to support in   READING
	Communication & Interaction

	Subject Challenges for SEND
	Universal Provision for all children Quality First Teaching

	Targeted Provision
narrowing the gap /additional provision for some children

	Does the child have appropriate listening skills?

Does the child have appropriate attention and concentration skills?

Does the child have appropriate vocabulary to access the text? 

Can the child express themselves and share their thoughts and opinions orally?

Does the child have EAL? 





	Visual clues.

Pupil repeat instructions back.

Explore text content through role play.

In advance of the lesson, show learners the book they will be reading; draw them in through reading the blurb, making real life connections or connections with texts they have already read.

Introduce new/book specific vocab.

Begin the lessons with a ‘safe’ activity – this could be listening to the teacher modelling reading, talking about a book together, or re-reading a familiar text that the learner feels confident with and can be successful with.

Have a clear teach-practise-apply model to reading lessons and ensure that lessons always follow this structure; the learner will feel more confident if there is a familiar routine to lessons. 

With a fiction text, always finish the book, either within the lesson, or across a sequence of lessons. 

If the lesson is using an extract and the learners are engaged, make time to read the text outside of the lesson; it is frustrating for readers to not be able to complete a book, and find out what happens in the end. The reading for enjoyment is also lost if the text is not read completely.

Timetable reading sessions so they are short and frequent; some learners may benefit from multiple shorter sessions each day.

Where reading sessions are required to be longer, plan for regular movement breaks. This could be a palm press at the end of each page, a hand massage at the end of each double page, ten chair presses at the end of each chapter, etc.

	Additional opportunity in EYFS to orally blend and segment


Assess vocab (BPVS) and consider language deprivation intervention

Additional support in class with instructions broken down into small chunks / repeated

Autism friendly practice



 








	Cognition & Learning

	Subject Challenges for SEND
	Universal Provision for all children Quality First Teaching


	Targeted Provision
narrowing the gap /additional provision for some children


	Does the child have difficulties with short and long term memory?
















Can the child access displays?
















































Does the child read at home regularly/ have support with reading at home?



	A working wall with the sounds and high-frequency words (HFW) being taught that week will support learners to recall and apply their new learning across the curriculum.

Display previously learned sounds to support learners in recalling and applying all the GPCs they have learned over time.

Regular modelling of how the above can be used in reading and writing lessons and across the wider curriculum.

Opportunities for overlearning and repeated practice.

Carefully consider the pace of the lesson. A fast-paced lesson will keep learners alert and active – but ensure they have the time and support needed to be accurate with enunciation or skills application. 

Interactive lessons provide opportunities for learners to engage in different ways. In phonics, learners will be vocal when practising saying sounds, decoding and reading.

Use specific, targeted questioning to challenge and support learners.

Wherever possible and practical, allow the learner choice in the reading material, e.g., choosing a text from a selection of texts.

All texts are matched to child reading ability (children should be able to read 95% of text independently). 

Use props or guides to support learners to focus on following the print in the text in front of them, e.g. lolly stick, cardboard pointing finger or a reading ruler.

For younger learners, using story sacks or props representing characters or objects in the story can support with maintaining attention, as well as deepening understanding.

Sharing the reading between the learner and the adult supporting, e.g., taking turns on alternate pages, will help if the learner has difficulties with reading stamina as well as maintaining focus.


Consider the physical environment and making displayed print accessible to all learners. Ensure that print which forms part of classroom displays are words that learners have been taught to read or are words that will be taught. Print could be displayed through a key word wall which is built up as learners are explicitly taught new words. Topic-related vocabulary that has been taught displayed on a working wall will support learners with both reading and writing these words.

Classroom displays support learning and include, phoneme charts, spelling charts, what do good readers do?

Pre teaching of new vocabulary/ words needed to access text.

Ensure that print on display is decipherable by using dyslexia friendly fonts or handwriting, and by ensuring writing is appropriately sized. In addition, think about how words can be organised to support learners, for example using different colour backgrounds for different word classes, or organising words in alphabetical order.
	Small group or 1:1 access to ELS lessons

Most qualified adult to work with those with greater need

ELS keep sessions and focus on bottom 20% within the lesson

Precision Teaching of phonemes and harder to read and spell words

Project X

Regular targeted assessment – phonics tracker, Hertfordshire reading age
Access to amended version of text, e.g., picture book, use AI to create age appropriate version.

Talisman Scheme

Top Triangle Reading

Use of colourful semantics to support comprehension

Daily 1:1 reading with adult
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	Social, Emotional & Mental Health

	Subject Challenges for SEND
	Universal Provision for all children Quality First Teaching


	Targeted Provision
narrowing the gap /additional provision for some children


	Can the child access age specific reading material? What impact might this have on their self-esteem?

Does the child have the life experience / knowledge to access chosen texts?

Does the child have motivational or engagement difficulties?

Difficulties with social skills may result in children finding group work challenging

Learners who struggle with change and transition



	Within the classroom, there should be a range of texts which meet the needs of all learners. These should also be well organised to support learners with browsing and making choices. Teach learners, especially those who find it more challenging and feel less confident, how to navigate book areas/corners and where to find the texts they will be able to and will want to read.

Make modelled, shared and peer talk core to your reading. Talking through any important background knowledge necessary to understand the text, for example the historical and geographical setting for a story can help learners’ comprehension.



Learners will be motivated to read if they are successful in reading activities; reading texts which are too challenging is likely to result in reducing motivation. As such, it is essential that learners are accurately assessed and, during daily reading lessons, are reading texts which are closely matched to their phonic knowledge.
	ELSA work

Support / adults explain any content not understood







	Sensory and / or Physical

	Subject Challenges for SEND
	Universal Provision for all children Quality First Teaching

	Targeted Provision
narrowing the gap /additional provision for some children

	Does the child have physical difficulties accessing classroom environments?

Does the child have a Visual or Hearing impairment?

Can children see visual clues with clear direction to new sounds being taught?

Does the child have sensory differences?

Is the child reluctant to mark make / write?



	Where possible reduce unnecessary noise, e.g., radiators, hand dryers, roller blinds flapping etc. 

Ensure appropriate seating arrangements – can all children see phonics flash cards and the teachers mouth, can all children clearly hear the teacher modelling sounds?

Consider light source and shadows.

Access to supporting IT.

Careful consideration of groupings/ pairings.

Familiar reading routines and practise.

Make modelled, shared and peer talk core to your reading.

Consistent use of print in and around school.

Visual clues for new vocab to support reading of the words.
Appropriate reading environment – good lighting, quiet etc.

Paired and buddy reading.

Re read taught and topic specific texts.

Ensure those who need are wearing their glasses.

Pupil positioning in class so they can access support.

Include a finger gym or fine motor skills station in your classroom with activities such as pegging, threading, using tweezers to complete intricate objectives. 

Provide opportunities for mark-making on different scales and with different media. 

If a learner is reluctant to write, reduce the reliance on whiteboards and pens in phonics lessons and consider using magnetic letters or phoneme cubes to build words. However, learners will need to be taught how to form letters and use phonics for spelling.

Praise all attempts at mark-making and point out specific successes and next steps.
	Ensure children who wear glasses have them on and they are clean.

Ensure hearing aids are worn, switched on etc.

Finger gym, pencil grips, guidelines to support writing.

Colour overlays if assessed and required.

Individual copy of texts/ enlarged or coloured texts.

Wobble cushions/soft seating/no seating as required.

Dimmed lighting.

Provide specific targeted support with handwriting. OT handwriting scheme.

Personalised handwriting OT.
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